Glossary

21* Century Skills

Knowledge and skills necessary for young people to live
and work in today’s highly-competitive global economy.
These skills include:

* Mastery of Core Subjects and 21* Century Themes:
-Global Awareness
-Financial, Economic, Business
and Entrepreneurship Literacy
-Civic Literacy
-Health Literacy
-Environmental Literacy
¢ Learning and Innovation Skills
* Information, Media and Technology Skills
¢ Life and Career Skills
(Partnership for 21* Century Skills, 2009)

Alignment

The extent to which the assessment and learning
activities align with identified goals.
(Understanding By Design, 2005)

Analytic Rubric

An analytic rubric divides a product or performance into
distinct traits or dimensions and judges each separately.
Since an analytic rubric rates each of the identified traits
independently, a separate score is provided for each.
(McTighe/Wiggins, Understanding By Design, 2005)

Assessment

Techniques used to analyze student accomplishment
against specific goals and criteria. Assessment
techniques include tests, exhibits, interviews, surveys
and observation. (Wiggins/McTigue, 2005-
Understanding By Design)

Assessment System

A balanced assessment system is comprised of
formative and summative assessments administered on
both a large scale and at the classroom level. In this
context, “balanced” does not refer to assessments that
are of equal weight (Redfield, Roeber, & Stiggins, 2008).

Authentic Assessment

An assessment composed of performance tasks and
activities designed to simulate or replicate important
real-world challenges. The heart of authentic
assessment is realistic performance-based testing is
asking the student to use knowledge in real-world ways,
with genuine purposes, audiences and situational
variables. (McTighe/Wiggins, Understanding By Design,
2005)

Backward Design

A process to designing a curriculum or unit that begins
with the end in mind and designing toward that end.
Although such an approach seems logical, it is viewed as
backward because many teachers begin their unit
design with the means (textbooks, favored lessons, and
time-honored activities) rather than deriving these from
the end. (McTighe/Wiggins, Understanding By Design,
2005)

Curriculum Mapping

The alignment of learning standards and teaching -
i.e., how well and to what extent a school or teacher
has matched the content that students are actually
taught with the academic expectations described in
learning standards.

Formative Assessment

Ongoing assessments that provide information to guide
teaching and learning for improving learning and
performance. Formative assessments include both
formal and informal methods, such as quizzes, oral
questioning, observations and reviews of draft work.
(McTighe/Wiggins, Understanding By Design, 2005)

Health Advocacy

The processes by which the actions of individuals or
groups attempt to bring about social and organizational
change on behalf of the particular health goal, program,
interest, or population.
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Health Education

Any combination of planned learning experiences based
on sound theories that provide individuals, groups, and
communities the opportunity to acquire information
and the skills needed to make quality health decisions.
(Joint Committee of Health Education Terminology,
2001. Report of the 2000 Joint Committee on Health
Education and Terminology. American Journal of Health
Education, 32 (2)

Health Literacy

The capacities of an individual to obtain, interpret, and
understand basic health information and services and
the competence to use such information and services in
ways that are health enhancing.

(Joint Committee on Health Education -1990)

Healthy Lifestyle

Patterns of behavior that maximize one’s quality of life
and decrease one’s susceptibility to negative health
outcomes.

Holistic Rubric

A rubric used to obtain an overall impression of the
quality of a performance. Typically, a holistic evaluation
yields a single score. Holistic scoring is distinguished
from analytic trait scoring, where separate rubrics are
used for each separate criterion that makes up an
aspect of performance.

(McTighe/Wiggins, Understanding By Design, 2004)

Multiple Dimensions of Health

The multiple dimensions of health include: emotional,
intellectual, physical, social, spiritual, occupational,
interpersonal and environmental health.

Performance Assessment

“A form of assessment designed to assess what
students know” or should be able to do “through their
ability to perform certain tasks.” For example,
demonstrating how to refuse pressure to use tobacco,
using the Internet to access valid health information
about alcohol and other drugs, writing a letter to
advocate for safe spaces and facilities for physical
activities, or creating a plan to monitor goals related to
healthy eating.” (Adapted from Association for
Supervision and Curriculum Development)

Performance Indicator
A measure of performance. (What students should
know and be able to do in support of a standard.)

Performance Task

A task is a complex assessment challenge that requires
the use of one’s knowledge and skill to effectively
perform or create a product to reveal one’s
understanding or proficiency. (McTighe/Wiggins,
Understanding By Design, 2004)

Rationale
Illustrates the importance of each standard and is
intended to provide additional clarity.

Reliability

Reliability in measurement and testing refers to the
accuracy of the score. Is it sufficiently free of error?
What is the likelihood that the score or grade would be
constant if the test was retaken or the same
performance was scored by someone else? Error is
unavoidable; all tests, including the best multiple choice
tests, lack 100 percent reliability. The aim is to minimize
error to tolerable levels.

(McTighe/Wiggins, Understanding By Design, 2005)

Rubric

A rubric is a criterion-based scoring guide consisting of a
fixed measurement scale and descriptions of the
characteristics for each score point. Rubrics describe
degrees of quality, proficiency, or understanding along a
continuum.

(McTighe/Wiggins, Understanding By Design, 2005)

Standard

To ask, “What is the standard?” is to question how well
the student must perform, at what kinds of tasks, based
on what content, to be considered proficient or
effective. Thus, there are 3 kinds of standards, Content
standards answer the question, “What should students
know and be able to do?” Performance standards
answer the question, “How well must students do their
work?” Design standards answer the question, “What
worthy work should students encounter?”
(McTighe/Wiggins, Understanding By Design, 2005)
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Standards-Based Assessment

Criterion-referenced assessment in which the criteria
are taken directly from standards.

(Carr and Harris, 2001, p. 185)

Standards-Based Education System
Standards-based education is a process for planning,
delivering, monitoring and improving academic
programs in which clearly defined academic content
standards provide the basis for content in instruction
and assessment.

e Standards help ensure students learn what is
important, rather than allowing textbooks to
dictate classroom practice.

e Student learning is the focus - aiming for a high
and deep level of student understanding that
goes beyond traditional textbook-based or
lesson-based instruction.

A Standards-Based System
Measures success based on student learning. It aligns
policies, initiatives, curriculum, instruction, and

assessments with clearly-defined academic standards.

Noted for using assessment to inform instruction.

Summative Assessment

A snapshot of student performance at a given time,
judged according to pre-established standards and
criteria. Summative assessment typically leads to a
status report on success or degree of proficiency.
(Carr and Harris, 2001, p. 186)

Validity
The inferences one can confidently draw about student
learning from the results of an assessment.

Does the test measure what it purports to
measure?

Does the assessment correlate with other
performance results that educators consider
valid?

Does the small sample of questions or tasks
accurately correlate with what students would do
if tested on everything that was taught?

Do the results have predictive value, that is, do
they correlate with likely future success in the
subject?

Some or all of these questions must have a “yes”
answer for an assessment to have validity.
(McTighe/Wiggins, Understanding by Design, 2004)
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